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based programs to developing a  
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approach to support social-emotional  
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Goals oft
• Share highlights of a new supported implementation

system that aims to:

• Advance a whole-school, whole-community, whole-
> - - - - - - -

child approach to social-emotional learning
• Prevent dating violence and bullying

• Provide tools and resources to support high-quality  

implementation of SEL

Academic       /Research

Communit
y/  
Practitioner
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Strategic Priority 1: Strengthen  
efforts to prevent family violence  
across the lifespan
Prevention can be described as a continuum: preventing abuse from happening in the first place; intervening  
in a crisis to prevent additional abuse; and treatment to prevent future abusive behaviou.r Naturally, this

continuu ce across
fir ng relationships , to adults as partn

from children experiencing and/or witnessing abuse, to teens in  
arents and grandparents. Strengthening efforts to prevent

mity violence across the lifespan is critical to pr ting and reducing rates of family violence.

A focus within this priority is children, youth and
ygygg adutts because children who are ab u sed  

themselves, or exposed to the abuse of a parent  
(which often occur in tandem) are at risk of  
significant, long-term emotional problems, along  
with a range of behavioural problems. These  
include violence toward others in childhood and  
adolescence, abusive behaviours toward their  
own children in adulthood, and abuse of and/

ictimizationby dating and marriage partne
Bein · 1dexposed to family violenc · cts
the ability to s. Experiences 
of violence in the home teach children that violence  
is an acceptable , even normal, part of parenting  
and intimate relationships, which impacts how
they relate to their families and in fluences future  
relationships. A critical strategy to end violence in  
the home is working with parents, families, and  
seniors to build healthy relationslhipsand families.

Goal
Prevent families from experiencing  
violence through evidence-informed  
programs andsupports.

and promotes non-physicalforms of discipline.

• ovide support to programs that focus on

•

t n mothers and promote posmve fathering  
p rams f0< teen fathersand new parents.

hance Alberta's home visitation program to  
corp0<ate a strong focus on preventing family

violence through screening and buildinghealthy  
parenVchild relationships.

• Work closely with Family Care Clinics to  

ensure medical staff, social wor1<ers and other  
professionals are trained in trauma sensitive  
practices and screening f0< familyviolence.

• Partner with Creating Connections: Addiction  
and Mental Health Strategy to support parents  
who are experiencing mental health issues, in  
order to prevent children's exposure to family  
violence.

• Incorporate family violence prevention in Family  
Justice Services programs and supports. For  
example, parenting after separation and high  
conflict programs f0<  parents .

Shift's ecological  
approach:

Youth influence and are  

influenced by their  

relationships wi th families,  

peers, schools,

neighborhoods, communities  

and society at l,arge.
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Alberta Health Youth Relationships Strategy Framework

Working with the GOA and
other leading thinkers in the
prevention of datingviolence
and bullying...

Socialandcultural  
context

Policyandlegislation

Schoolsand  
communityservice  

providesr

• Yout h experience socialinclusion , m ent al health, academic  

achievement and overall well-be ing.

• The next generation can li ve a lif e fr ee fr om dom esticviolence.

6. Work with funders to prioritize the inclusion  
of equity literacy and the use of evidence
informed social-emotional learningprograms  
and approaches in community and school  
settings

ionships Strategy Framework

5. Work with post-secondary and  
professional development programs  
to embed equity literacy and social
emotional learning in curricula

Social andcultural
context

Policy andlegislation  

Schoolsand

Equity Literacy
The knovvledge and skills that enable us to 

recognize, respond to, and redress condit ions 

that deny some students access to educational,  

economic, social, political and other  

opportunit ies enjoyed by their peers (Gorski).
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tionships Strategy Framework

Social and cultural  
context

Policyand legislation

Schools and  
community service 

providers

4. Advocate for an evidence-informed,  
whole-school, whole-community,  
whole child approach to foster equity  
literacy and social-emotional learning

Social andcultural  
context

Policy andlegislation

Schools and  
community service 

providers

Youth

3. Partner with schools, school districts
and community service-providers to
implement a whole-school, whole

Lcommunity, whole-child approach to
foster equity literacy and social

emotional learning

Social and cultural  
context

Policy and legislation

Schools and  
community service 

providers

2. Work with community organizations  

and schools to improve parents' equity  

literacy and their use of evidence

informed social-emotional learning  

practices

Youth

• Youth experience social inclusion, mental health, academic  

achievement and overall well-being.
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Schoolsand
,munityservice  
providers

Youth
1. Cultivate equity literacy and social

emotional competencies in youth via  

evidence-informed programming and  

approaches in schools and communities

• Youth experience social inclusion, mental health, academic  

achievement and overall well-being.

• The next generation can live a life free from domestic violence.

6. Work with funders to prioritize the inclusion  

of equity literacy and the use of evidence

informed socia l-emotiona l learn ing programs  

and approaches in communi ty and school  

settings

Alberta Health Youth Relationships Strategy Framework

Working with the GOA and

other leading thinkers in the

prevent ion of dating violence

and bullying...

5. Work with post- secondary and  
professional development programs  
to embed equity literacy and social
emotional learningincurricula

Socialandcultural  
context

4. Advocate for an evidence-inform ed,  

whole-school, whole-community,  

whole child approach to foster equity  

literacyand social-emotional    learn ing

Policyandlegislation

Schools and  
communityservice  

providers - - """"!"'---- - t-- - - - -- -

Partner with schools, school districts

and community service-provide rs to

implement a whole-school, whole

LI communit y, whole -child approach to

foster equity literacy and social

emot ional learning

2. Work with community organizat ions  

and schools to improve parents' equity  

literacy and their use of evidence 

informed social-emotional learn ing  

practice s

1. Cultivate equity literacy and social

emotional competenciesin youth via  

evidence-info rmed programming and  

approaches in schools  and communities

• You th experience social inclusion, mental healt h, academic  

achievement and overall well -being.

• The next generation can live a life free from domestic violence.

Successes, Learnings, and Next Steps

Draw ing from lmp'lementatlon Science

• lrnplemen1at;on sde.--.ce i s  th e  st udy  of  faetofs
that influencethe fulI andeffe<tive useof
int\Ovations in practices.

• Improving outco1nes requites both an effective  
innovation and successful in\plementation of  
that innovat ion.

Theory of Change for Shift"1 Support ff
Imple me ntatio n Syst em

-..· ··---............_...--··---..---

E.
.'...
'•

I ::::::-.:-:-.::·..-. -...--.
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• Partnerships

• Master Trainer Cohort

• Capacity-building for parents

• Scaling-up of Fourth R, Healthy Relationships Plus  
Program (HRPP), and Healthy Relationships Training  
Module (HRTM)

' F

0

Impact
Fourth R

• 35 schools divisions and 286 schools

• 903 teachers trained

• Over 50500 grade 7-9 students reached

Healthy Relationship Plus Program (HRPP)

• 719 facilitators trained

• Over 11,000 youth reached by the program

Healthy Relationship Training Model (HRTM)

• 663 adults (who work wi th youth) trained

-- \- - - ----..

De epe n engag em ent             w i t h t he 

Mi n i s t r yo f Education

Engage with parents in settings where it is easy  

for them to participate in capacit-y building  

opportunities

Influenceschool climate to impl'ove teachers'  
implementation fidelity

LESSON
S  
LEARNED

Continue to explore how best to engage w i t h   

community organizations . .

Need to focus on high-quality
implementation of evidenc-e based programs  

and support appl'opriatc adaption
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Influence school cl imate to improve teachers'  

implementat ion fidelity

f

Engage wi th  parents in settings where it is easy 

for them to participate in capacity-building 

opportunities

Deepen engagement wi th the 

Ministry of Education
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Continue to explore how best to engage wi th

conimunity organizations ,, =,  :,·' :

-Broad Areaof

- Programming
Program  

Characteristics

-
M at ching  

Programsto  
Target  

Population

AssociatedPrinciple Definition J
Comprehensive_ ,..Utilizes  multiple str ategies deslgned  to  Initiate change at

various levels (e.g., individual change and changes In relat
ionships) that Influence the development and perpetuati

on of the behaviors to be prevented (casey & Lindhorst,
2009 ; Nation et al., 2003).

Utilizes a variety of  
teachingmethods

Sufficient lnltensity
anddosage

Strong theoretical  
mode1I

Opportunities for  
positive relati onships
Appropriate timing  

of program

Socio-cultu rally  
relevant

Progr am s Involve diverse teaching methods that target a
variety of learning styles (Small et al., 2009; ation et al.,
2003,2005).

Programs provide enough interventi on to not only create

changes, but to ensure those endure over time ,( ation et
al., 2003; Small et al., 2009). There are no hardand fastrules
regarding Inten sity and dosage (some sources crte SIX to
eight sessions, w hil e others cite seven to nine sessions) (fl
orid a Coalition Against Domestic Violence, n.d.; New York
State Department of Health, 2010). Intensity and dosageare
generally measured by both quantity (number of
instructional hours) and quality (Nation et al., 2003).

Programs are based on well-est ablished, empirically

2...

supported theory (Casey & Lindhorst, 2009; Nation et al.,  
003; Small et al., 2009; State of Victor ia, 2009).

Programs provide exposure to adults and peers in waysthat  
promote strong relationships (Nation et al., 2003).

Programs are designed to reach children and youth when  
they are most receptive to change and are sensitive to the
developmental needs of participants ( ation et al., 2003;  
Small et al., 2009;State of Victoria, 2009).

Programs are tailored to the comm unity and ru ltural norms  
of the participants (Nation et al., 2003).

Implementing

and Evaluat ingI
Employs outcome  

evaluation processes

Utilizes well-t rained  
staff

I

Programs are well documented and are committ ed to
program monitoring and evaluation (Nation et al., 2003;
Small et al.,2009).

Program staff are provided with training regarding the im
plementation, and are supported by their supervi sors
(Nation et al., 2003; Small et al., 2009).

Need to focus on high-quality 

implementat ion of evidence-based programs  

and support appropriate adaption
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Drawing from Implementation Science

• Implementat ion science is the study of factors 

that influence the ful l  andeffec t ive  use of  

innovations in practices.

• Improving outcomes requires both an effective  

innovation and successful implementat ion of  

that innovation.

What needs to be in place

Healthy socio-cultural norms and  
environments

Theory o
lmpleme

COIAMl'TMtNT AND tlrtGAGtMDlfl FROM
I

I
( Ol'llf'l1U' l"YLN dc'f     n e t Lc.-.11..

Pt,nc,p.,n ea..c.,,,,....o,, ..<10,,.

Robust school-community·  
family connections

-

if  , .,,,,,  ;         -

'     -- , ,,,.
11'

-,
' ,;    '  - ,
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ENSURING POLICIES AND PROCEDURES FOSTER 

SOCIAL-EMOTIONAL LEARNING & EQUITY LITERACY

Po/ic;es
qf>c:J /:)
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edt.Jres
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Healthy socio-culturalnorms and  
environments

COMMITMENT  ANO ENGAGEMENT FROM:

Comm unity Leaders ,0  "Stric         t   l  e.i rk-rs

Prn1c1p;.,I b  ie u .1hv 

Schoo l Adm1rni,lr,Jtors

nityRobust school-c  
fami ly conne s

ommu  
ction

V        .

- · '..,.,  ()   -
. .' .

11

"
iij1,, ' : '

'

. '

.. ' ' .)

· Social-
emotional  
learning and  
competencies
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What needs to be in place

Healthy socio-cultural norms and  
environments

Theory o
lmpleme

COIAMl'TMtNT AND tlrtGAGtMDlfl FROM
I

I
( Ol'llf'l1U' l"YLN dc'f     n e t Lc.-.11..

Pt,nc,p.,n ea..c.,,,,....o,, ..<10,,.

Robust school-community·  
family connections

-

if  , .,,,,,  ;         -

'     -- , ,,,.
11'

-,
' ,;    '  - ,

Theory of Change for Shift's Supported  
Implementation System

Conditions needed to achieve long-term goals:

Healthy socio-cultura l norms andenvironments

Effective teaching, service-delivery, social-emotional learning,  

and equity literacy

INTERIMGOALS:

• Socio-cultural norms and environments support equity  

literacy and social-emotional learning

• Schools, community organizations, and parents  

develop robust part nerships to foster equity literacy  

and social-emotionallearning

• Professionals have the skills, understanding, and  

analysis required to foster equity literacyand social

emotional learning in yout h

• Yout h have the social-emotional competenciesand

equity literacy needed for healthy relationships

LONG-TERM GOALS: •
Improvedacademicachievement

Increasedlevels of social inclusion, mental health and overall well-being

i .. ,.,,,  ...  .. ... .....  ...  f ...
Oou  ;: 11:\ll",l('ll(t

Shift's Supported Implementation System

Structure

-,·,,1,,...   .,....

.?:+;·;t::
., '--,
,·

Process

Phase 1:
• Request for  Proposals to  part ner

• Site v isits and site selection
• Work wi th s i tes to bui ld readiness( .         ,i      1,w   i.o., .. ,.. .. ..  ,.,

,...µ_, .......,..,...r..,...,
.... ...,,......,..,,,......,  .,.,.....,...............

1   n  •1, wn         . -.,    ,·,  n1 1.,r..

Phase2:
• Establish School-Com munit y Im plem entation  

Team s

• Work wi th implementat ion teams to develop

the system

• Training

Resources
Phase 3:

, Implement system
• Technical assistance for  1 more year

GroupDiscussion
, Do you have any feedback about Shift 's  

Supported Implementation System?

--. ........--·--·--- · Towhat  extent doesthsi approachalign with
you r  c-un  ent  p ract i ces?

!i!ii;:::-:!.' ;:,:;7' fi,f.';.-;.

-:j:=·-J--:t;··'._.::. :::C
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Structure

Regional Leads

Lead the planning , development,  
implementation and evaluation of  

the SIS

Systems Leaders

Schoo l administrat ors, school  
district leaders and executive  

directors of community
organizations provide strat egic  

direct ion

School-Community  
Implementation Teams

- A small team of school leads,  
school psychologists, community  

practitioners, teachers and dist rict  
consultants

- With guidence from the RegionaI  
Lead, this team implements the  

activities of the SIS

Shift: The Project to End  
Domestic Violence

Provides strategic support and leads  
the research of the SIS

Process

Phase 1:

• Request for Proposals to partner

• Site visits and site selection

• Work wi th sites to build readiness

Phase 2:
• Establish School-Community Implementat ion  

Teams

• Work wi th implementat ion teams to develop  

the system

• Training

s

Phase 3:

• Implement system

• Technical assistance for 1 more year

Resources
Implementation
Research:

ASynthesis
ofthe

Literature
tl,:1111.  Ht                             lSI
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1  \'t;i·1u ,

...   s::- "-'=-- Canad a

htt p:ll ctndjsseminatioolibrary .org/PDF/  
nirnmonograph.pdf

https·//www publicsafety gc ca/cnUrsrcs/pblctns/  
gd-mplmottn-vdnc-prgrms/gd-mplmnttn -vdnc
prgrms-en pdf

n1rri) . £ -=.
m "' i·

im·pl e·m en·ta·t ion
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(      lh u   l ( hJW 11n "A spec 'liedsetofactvnies
designedtopot intopractice
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Implementation
-Research:

ASynthesis
ofthe

Literature
Dean L. Fixsen  
Sandra F. Naoom  
Karen A. Blase  
RobertM.Friedman  
FrancesWallace

http://ctndisseminationlibrary.org/PDF/ 

nirnmonograph.pdf

•

-
'i)n1rFco  e tional

plementation
Resea

Active Implementation

NIRN I Al HUB I SISEP

rchNetwork
'
'
'
'

Research &Resources
WorkgroupsNews& Discussio n AboutNIRN

Causal thinking for embedded, integrated implementationresearch

Kirsten Kainz and  Allison Metz, LIJni     ve          r s     ity       o          f North Carolina at Chapel Hil l

Despite increasinguse of implementation frameworks, research evidence indicates that  

the uptake of evidence-based practice is minimally realised. Reasons for the lack of up

take may be· 1) lack of fit between evidence-based interventions and local contexts 2)  

lack of knowledge of how and when10 adapt an evidence-based intervention to promote  

effective practice in local contexts: and 3) a frequently used implementationresearch  

agenda that limits new insights to achieve effective practice. In response to these  

concerns we propose an embedded. integrated research agenda motivated with causal

thinking for knowledge of when and how to adapt interventions and 1mplementa t1on to achieve effective  

practice. View Full Article (subscription required)

Quick ResourceLinks

• The Hexagon Tool - Exploring Context

• Implementation Research. A Synthesis of  

the Literature (monograph)

• Stages of Implementation Analysis: Where  

Are We?

• Implementation Drivers Assessing Best  

Practices

View All Resources >>

ProjectPortfolio

The NIRN team has been very fortunate to have

the opportunity to engage in National and Global

initiatives acros s Human Services Read a brief

review of the types of projects the NIRN team is

and has been engaged in.

Read More >

im·ple·men·ta·tion

"A specified set of activities
designed to put into practice  
an activity or program of  
known dimensions"

StayConnected

fell Subscribeto
WimpleNet

.-:;a  Finduson
l!!!!UI Facebook

fo llo wus on

Twitter

http://nirn.fpg.unc.edu/

Canada

ht tps:// w w w.pub licsaf et y.g c.ca/cnt /rsrcs/p blct ns/ 
gd-mplmnttn-vdnc-prgrms/gd-mplmnttn-vdnc
prgrms-en.pdf
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Building Equitable and Just Schools, Communities,
and Organizations through Transformatlve Action

EdChang·e News& Announcements

Talking Back  
and Looking  
Porward

... Check out the new literary  
anthology about educational  
justice, Talking Back and Looking  
Forwa  rd :  A  n   Ed    uca  ti o n a l
Re   v o lu t ion  in Poetry and Prose.

... Read Equity Literacy: More  
thanCelebratingDiversity, written  
by Paul C. Gorski for Diversity  
Education.

... Take the newly redesigned Who Said It? Quiz.

Worskhops and Training
Equity and diversi ty workshops should facilitate new  
levels of consciousness regarding concepts like racial,  
class, and gender equity. But they also must empower  
participants to become change agents on1 t he g r ound ,  today. 
We specialize in using this philosophyto help  
individuals, organizations, and schools shift from a  
"celebrating diversity" orientation to one grounded in  
principles of equity. We call thisapproach cultivating
Equi  ty  li tera cy.

Publications and Research
We bolster diversity, equity, and multicultural theory and  
practice in schools and communities with our cutting
edge scholarship for diversity practitionersand
nrn;i ni1r1tinnc; . Our n11hlir r1tinnc;n rn thP n;:im1Jt f rom r -

Visit Our Sister Sites:

the
-P ..rl MULTICULTURAL
EdChange Pavilion

t; .ioJust.n ta
A OocuJTKnt His ton.1 o f Soc ia l  J u n

REACHING
_,  TEACHING

STUDENTS ..
POVERTY....................___._

http://www.edchange.org/

Group Discussion

• Do you have any feedback about Shift 's 

Supported Implementation System?

• To what extent does this approach align wi th   

your current practices?


